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Jaylen Bledsoe                                                                                                                                  

15 Year Old Millionaire 
– See story below

SPOTLIGHT

15-Year Old Starts Tech Company, He’s Now a Millionaire
By:  Dr. Boyce Watkins  the author of the lecture series, “The 8 Principles of Black Male Empowerment.”
Jaylen Bledsoe is a one-of-kind superstar.  The 15-year old sophomore started his own tech company a few 
years ago, and has found entrepreneurship to be his calling.  As a result, he is his own man, and a millionaire 
because of  it.  Jaylen says that he started his firm when he was 12-years old, and plans to attend Harvard after 
he finishes high school.  Jaylen’s company, Bledsoe Technologies, is now worth an estimated $3.5 million.  This 
means that if  he manages his wealth in the right way, he will be set for life. ...continues on page 10

One Unarmed 
African  
American is 
Murdered                                        
by Police Every 
36 Hours 
Story on Page 14

Peters Announces  
Federal Grant to  
Michigan Department 
of Transportation for 
Detroit Flood Road 
Recovery  
Story on Page 5

Pontiac School  
District Back 
To School Rally                                 
A Great Success!
See photos and article on Page 9 

STUDY: Instilling Racial Pride in Black Teens Leads to Better Educational 
Outcomes Pitt study shows racially conscious parenting strategies can be the key to student success in school

PITTSBURGH—African Amer-
ican adolescents tend to have 
more success in school if  their 
parents instill in them a sense of  
racial pride, reducing their vul-
nerability to the effects of  racial 
discrimination from teachers  
and peers. ...continues on Page 3

What’s Holding Back American Teenagers?                        Our high schools are a disaster.
By Laurence Steinberg

Every once in a while, education policy squeezes its way onto President Obama’s public agenda, 
as it did in during last January’s State of  the Union address. Lately, two issues have grabbed his 
(and just about everyone else’s) attention: early-childhood education and access to college. But 
while these scholastic bookends are important, there is an awful lot of  room for improvement 
between them. American high schools, in particular, are a disaster.  ...continues on page 12

ELECT 

Prince Ravanna Miles
 

Pontiac School District  
Board of Trustees  

November 4, 2014.                                                                                                                                            
 Paid for by The People To Elect Prince Ravanna El.

El (BKA) Brother El

HELP Available for Disabled Veterans Impacted by Flood

A Posi t ive  News Source wi th a  Loca l  F lavor.
Volume 4, Issue 3 | August 29 - September15, 2014

…see page 15 for details
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This issue of  The 
Pontiac News is dedi-
cated to  
providing information 
to our readers that 
serve as the catalyst 

to stimulate ideas that will lead to 
solving of  some of  the problems that 
plague our educational, justice and 
economic systems and the impact of  
these institutions on our community.  
The information contained herein is 
not meant to make anyone uncom-

EDITORIAL by R.  Frank Russell, Publisher
fortable or to castigate any of  our 
readers…especially not the dedicated 
teachers and others who are charged 
with the responsibility of  educat-
ing our youth.  The articles that are 
included do not necessarily represent 
the opinion of  the publisher of  this 
paper (although some do).  Again my 
intent is to stimulate the minds of  
our readers to think outside of  the 
proverbial box.  I would like to get 
feedback, please let us know what 
you think about this subject and the 
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Black-owned businesses must become 
the life blood of  the Black communi-
ty. We’re going to have to create more 
of  these businesses. We’re going to 
have to improve and strengthen the 
existing ones. And we’re going to 
have to negotiate new relationships 
with non-Black owned businesses 
that are feeding off  of  Black consum-
ers with no reciprocal relationships.

Page 2 
Editorial • Key to Ending 14 Percent Black 
Unemployment
Page 3 
How to Become An Excellent Student • 
Racial Conscious Parenting Strategies
Page 4 
Help Your Child Succeed In School
Page 5 
Whats Happening • Peters Federal Grant 
for Flood Recovery • Business Workshops
Page 6 
State of Emergency • All About  
Community 
Page 7 
11 Habits of An Effective Teacher 
Page 9 
Pontiac School Rally
Page 10 
15 year old Starts Own Tech Company
Page 11 
Learn from Urban Schools
Page 12 
What’s Holding Back American Teenagers 
Page 13 
Teach Black and Hispanic Students 
Differently 
Page 14 
One Unarmed African American is  
Murdered by Police Every 36 Hours 
Page 15 
Help Available for Veterans

Here’s The Key to Ending the 14 Percent Black Unemployment Rate                                                                    
By: BizTechNews | Posted by: Maria Lloyd 
While the rest of  the nation enjoys a 
single-digit unemployment rate, the 
Black Community’s unemployment 
rate has been consistently stuck in the 
double-digits. According to BlackE-
conomicDevelopment.com, the best 
way to rid the black community of  
the current 14 percent unemployment 
rate is to support black-owned  
businesses.

Two out of  every three workers em-
ployed by black-owned businesses are 
African American. BlackEconomic-
Development.com does not believe 
economic growth policy alone can 
save the Black Community from its 
staggering unemployment rate. Here 
is the solution the website offered to 
lowering the unemployment rate in 
the Black Community:

One solution is to look to the poten-
tial of  African-American business-
es. The last census survey of  small 
businesses, (the Survey of  Business 
Owners conducted in 2007) deter-
mined African Americans owned 1.9 
million small businesses. This repre-
sented 7.1% of  the nation’s 27 million 
businesses. Furthermore, businesses 
owned by blacks employed 921,032 
workers.

In 2007, the Gazelle Index conduct-

ed a national random survey of  350 
CEOs of  African-American owned 
businesses. The survey had a margin 
of  error of  5%. The survey deter-
mined that 64% of  employees in 
black-owned businesses were black. 
This means those businesses em-
ployed 589,460 workers in 2007.

Think of  it this way. Today, there 
are 2.5 million unemployed black 
workers. As such, African Ameri-
can-owned businesses are capable of  
employing 23% or more of  them. 
Furthermore, as these businesses 
grow and their employment capaci-
ty increases, two out of  every three 
workers hired will be Black.

Conclusion – one of  the most ef-

fective strategies for lowering black 
unemployment is to increase support 
for black businesses. –Source

BlackEconomicDevelopment.com 
cited that information technology, 
construction, management and ad-
ministrative services, health care and 
education, retail trades, transportation 
and warehousing, and professional 
and technical services are all indus-
tries that black businesses will do 
the most hiring.  If  you need help 
locating black-owned businesses to 
patronize, just download the Around 
the Way app on your mobile phone. 
It uses your phone’s GPS to locate 
black-owned businesses in your area.
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To The Student
HOW TO BECOME AN EXCELLENT STUDENT

Like all exceptionally great students, you must pay attention. 
When a teacher is giving a lesson, take notes and if you don’t 

understand something, raise your hand and ask questions. The 
more questions you ask, the smarter you’ll get, believe it or not. By 
passing notes and talking to friends, you won’t learn anything, so 
pay close attention! 

Review your notes when you have free time. 

Take some time to write some problems up, or you could ask 
someone to write them for you. Just remember, it doesn’t hurt 

to go over what you have learned. 

Do your homework. Teachers give you homework for a reason. 
It is to review what you have learned that day. Take advan-

tage of your free time. Do your homework on the way home from 
school and in any spare time. Unless you have a kind of school that 
gives you homework for reasonability and not to review. But most 
schools have it to review. Do as much at school as you can; you have 
the teacher there in case you need help. Make sure not to rush on 
your homework, to check over it, and to be neat. If you really want 
to be a successful student, you should know right from the begin-
ning when you want to be great at anything, and when you have to 
put up with things that just don’t seem fair. Doing your homework 
is not a big deal. Remember, homework can also help you develop 
good habits and attitudes. Always do what is asked of you. 

Be prepared. Bring everything you need with you to class. It 
would be a good idea to bring books, folders, pens, pencils, 

homework, review sheets and anything else you need. 

G et organized. Staying organized in school is extremely import-
ant. If you are organized, then you are one step ahead in being 

successful. Keep a folder for each subject, that means that you put 
your math papers in your math folder, your Language Arts papers 
in your Language Arts folder, your science papers in your science 
folder, and so on. To make this easier, use color codes or label  
your folders. 
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Study. It is advised to start studying at least a few days before a 
test. Make a study schedule. If an extracurricular activity gets in 

the way of your studying, tell the person in charge of that certain 
event that you will not be able to attend that event, or you will 
have to leave early. However, there will be certain situations where 
you will have to attend. In this kind of situation, you will just have 
to study another day. This is where your study schedule comes in. 
Write out a schedule of the week of your test and find your free 
time. Always remember, use your time wisely. Study as if you are 
motivated for the outcome of your hard work. 

S tart to read a little more. If you are not already a reader, start 
at your level and work your way up. You may not know this, but 

by reading challenging and difficult books, you can expand your 
vocabulary. 

Ask a parent or older sibling to look over your notes and create a 
mini-test for you three days prior to your test. Study before the 

night of your test. 

D on’t lose your cool if you’re stuck. Just focus on your work and 
you’ll succeed. 

C reate mind maps. Use of mind maps can be helpful for under-
standing hard topics. 

Don’t put off work for later. Make a daily routine for yourself, it 
really works. Keep all of your electronics such as your phone, 

iPod and laptop away from you as these cause distraction. When 
you come home from school, read through what the teacher had 
taught in class that day and practice a few math problems to be 
right on top. 

Pitt study shows racially conscious 
parenting strategies can be the key 
to student success in school
This is the conclusion of  a University of  Pittsburgh study published this fall 
in the journal Child Development. Titled “Parental Racial Socialization as a 
Moderator of  the Effects of  Racial Discrimination on Educational Success 
Among African American Adolescents,” the research article shows that when 
African American parents use racial socialization—talking to their children 
or engaging in activities that promote feelings of  racial knowledge, pride, and 
connection—it offsets racial discrimination’s potentially negative impact on 
students’ academic development. 

Preparing the adolescents for possible bias was also a protective factor, though 
a combination of  this preparation and racial socialization was found to be 
ideal in moderating the possible damaging effects of  racial discrimination by 
teachers or fellow students. The Pitt study was supported by a grant from the 
National Institute of  Child Health and Human Development.

...continued on page 14
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To The Parent
How to Help Your Child Succeed In School

10 ways to help your student be successful in school and life
Help your child learn life lessons through success in school and homework as you encourage them in a positive way.

One of the major determiners of a child’s future success is how well they do in school. 
Here are some tips to help you put your child on the fast track to academic achieve-
ment.

1. Never do anything for a child that they can do for themselves

Teaching a child responsibility early on will have a great impact on their school work. 
When we assist too much, we rob the child of the opportunity to feel the rewards of 
accomplishment. Remember, it’s better that a child fail honestly then succeed through 
someone else’s work.

2. Teach your child to love to read

Those that master reading comprehension at a young age have an easier time 
throughout their entire school career. Start your child reading early. Even infants can 
develop an interest in books if they are read to regularly. Let your children see how 
much you enjoy reading, and there’s a good chance that they’ll begin to enjoy it them-
selves. Public libraries are a great resource, and best of all, they’re free.

3. Help your child memorize math facts

Be very aware that a child’s math progress is seriously hampered when they don’t have 
basic facts memorized. Games (such as Monopoly) are a great way to practice math 
skills while still having fun. There are also many computer math games that require 
a child to calculate to earn points. Some on-line sites offer free math based games as 
well.

4. Pay attention to how well your child does on their homework

Remember, if your child is struggling with their homework, then they are probably 
struggling in the classroom too. Homework is a refresher, an extra practice to assist 
with long-term memory, an indicator to the parents what is currently being taught in 
the classroom, and an opportunity for you to tutor your child before the same subject 
is addressed the next day at school. Be sure to check your child’s homework regularly.

5. Review past tests with your child

Tests measure growth and show students and parents alike what has been mastered 
and what needs to be improved. If your child has done poorly, then reviewing tests 
with them, item by item, can help you locate and address the problem.

6. Focus on progress instead of grades

Even good students will sometimes get bad grades. This is because grades attempt to 
assign a percentage value to an abstract concept. Focus instead on the progress that 
your student has made. Doing so will help you and your child get a better feeling for 
their academic strengths and weaknesses, and it will motivate your child to focus on 
their learning.

7. Support your child’s teacher

Being a teacher isn’t easy. It requires long hours, minimal pay, and constant second 
guessing from parents. This may come as a surprise, but the way your child behaves at 
home may not necessarily be consistent with the way he or she behaves in class. It’s 
natural for a parent to want to defend their child, but you should never try to bully 
a teacher into giving your child special treatment. If you have disagreements with a 
teacher, discuss them with the teacher privately. You won’t be doing your child any 
favors if you’re constantly excusing or justifying bad behavior for them. If your child 
believes you don’t respect a teacher, neither will the child and their learning will 
suffer.

8. Encourage friendships by teaching your child to be kind  
to everyone.                        

 School is more than just a place to learn facts; schools also teach valuable lessons 
about how to behave in a social environment. Make it a priority for your child to spend 
time with others his or her own age. Teach your child to respect the beliefs and feel-
ings of others, and to be nice. Friendships that are formed during a child’s school years 
can become some of the strongest and longest lasting of their lives.  

Additionally, good friends can help encourage a child to do better academically.

9. Make sure your child is alert and well rested

Start the bedtime process one hour before you expect your child to be asleep. Let 
them help choose healthy food for their meals, and make sure that they bathe daily. 
Thinking requires energy, and good nutrition and rest are the keys to getting the most 
out of class.

10. Help them see the bigger picture

Your child’s future begins with you. Talk to your child about their strengths and de-
sires. Encourage them to prepare for life by doing all they can today.

4
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Medical Main Street’s INNO-VENTION 2014 confer-
ence is taking registration from companies interested 
in face-to-face meetings with purchasing agents from 
major health care providers in Michigan. 

The meetings will take place Oct. 22 during IN-
NO-VENTION 2014, Medical Main Street’s annual 
conference which is set for Oct. 21- 22 at The Subur-
ban Collection Showcase in Novi.

“This is a singular opportunity for companies to gain 
instant access to some of  the top health care providers 

in the country,” Oakland County Executive L. Brooks 
Patterson said.

Medical Main Street has entered into a unique partnership with the Michigan 
Economic Development Corp.’s Pure Michigan Business Connect. Represen-
tatives from Henry Ford Health System, Detroit Medical Center, Spectrum 
Health, Saint Joseph Mercy Oakland/CHE Trinity Health, Beaumont Health 
System and Priority Health will all have representatives present for the match-
making sessions. 

“This matchmaking summit will give Michigan companies opportunities with 
major health care providers that they might not otherwise have,” said MEDC 
President and CEO Michael A. Finney. “We estimate that since Pure Michigan 
Business Connect launched, the program has facilitated $1.85 billion in reve-
nue for Michigan companies, and that translates into approximately 9,250 jobs 
created across the state. This supplier summit will mean even more growth 
opportunities for Michigan businesses.”

MEDC representatives will pre-select companies and set appointments for 
Oct. 22. Michigan companies can register through Pure Michigan Business 
Connect at http://puremichiganb2b.com/b2b-web/#INNOVENTION. 

L. Brooks Patterson

WHATS HAPPENING IN OAKLAND COUNT Y
Medical Main Street’s INNO-VENTION 2014 conference

 Conference registration is not included in the PMBC application. To register 
for INNO-VENTION, go to MedicalMainStreet.com.

Launched in 2011, Pure Michigan Business Connect is a public-private alliance 
of  the MEDC, state agencies and major Michigan companies and organiza-
tions that connects in-state companies to business resources. Companies can 
find new ways to raise capital, get access to professional business services at 
little or no cost, connect with each other through a new business-to-business 
network, and identify potential supplier opportunities, while developing re-
sources to improve their supply chains.

INNO-VENTION 2014, now in its third year, will feature an expansion of  
its popular Demonstration Alley, with companies exhibiting the latest medical 
technology innovations. There will also be expert panel discussions on intellec-
tual property, accountable care organizations, health and wellness as an asset, 
and mobile health care.

Last year’s conference attracted more than 600 health professionals, clinicians, 
investors and suppliers. In 2008, Patterson created Medical Main Street with 
the area’s leaders in health care, research and development, education and 
industry.

The Medical Main Street board includes Barbara Ann Karmanos Cancer 
Institute, Beaumont Health System, Beckman Coulter Molecular Diagnostics, 
Crittenton Hospital, DMC, Ferndale Laboratories, Henry Ford Health Sys-
tems, Housey Pharmaceutical Research Laboratories, McLaren Health Care - 
Oakland, MichBio, State Rep. Gail Haines, R-Waterford, Oakland Community 
College, Oakland University, Oxus Inc., Priority Health, Rockwell Medical 
Technologies, St. John Providence Health System, St. Joseph Mercy Oakland 
and Stryker Corporation.  For more information on how to get involved, con-
ference sponsorships and programming from INNO-VENTION 2014, visit 
MedicalMainStreet.com

By L. Brooks Patterson

September & October  
Business Workshops Offered 
by Oakland County
September
Sept. 9: Business Research:  
Feasibility to Expansion (AM)
Sept. 10: CEED Small Business Loan 
Orientation
Sept. 17: Women’s Business  
Enterprise (WBE) Certification 
Orientation
Sept. 23: Introduction to  
QuickBooks
Sept. 30: SCORE Small Business 
Loan Workshop
October
Oct. 8: Business Research:  
Feasibility to Expansion (PM)
Oct. 8: CEED Small Business Loan 
Orientation
Oct. 16: QuickBooks for Business 
Owners
Oct. 23: Team SBA Financing 
Roundtable
Oct. 28: Legal Basics for Small 
Business

D E N T A L  A R T S  C O M P A N Y
Dentistry by

A beautiful smile takes more than just brushing!

Jeff Martin,  D.D.S.A.
91 N.  Saginaw

Pontiac,  Michigan 48342

Affordable Family Dental Care

(248) 332-4240

Peters  
Federal Grant 
for Flood Road 
Recovery

U.S. Rep-
resenta-
tive Gary 
Peters (MI-
14) recently 
announced 
the award 
of  a 
$750,000 
Depart-
ment of  
Transpor-

tation grant to assist in recovery and 
roadway repair for the Detroit metro 
area, which experienced destructive 
rainfall and flooding on August 11, 
2014. The grant was awarded to the 
Michigan Department of  Transpor-
tation.

“Last week’s devastating flooding has 
tremendously impacted communities 
across the Greater Detroit area,” said 
Rep. Peters. “This emergency funding 
will give the Michigan Department of  
Transportation some of  the resources 
it needs to repair the severe damage 
to our roads and freeways in the wake 
of  this storm. I will continue to work 
with Governor Snyder and our entire 
federal delegation to ensure the peo-
ple of  Michigan receive the proper 
resources for recovery.”

Oakland County Employment  
Diversity Council Presents:

Hispanic Heritage Month Celebration
Recognizing the Contributions made and the 

Important Presence of Hispanic and Latino 
Americans in the United States Workforce

Thursday, September 18, 2014

When:  1:00 to 3:00

   Where:  Oakland County Executive 
Office Building  

2100 Pontiac Lake Road 
Building 41 West,  

Waterford, MI 48328    

 Conference Center East 
To Register:  www.ocedc.net 

Contact Us:  russellf@OCEDC.net 
248-858-5204 

Contact:  Frank Russell
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It ’s All About Community
By Brenda Carter

Back in the day 
when everyone 
rallied behind 
their young, 
Pontiac was 
known for 
having the 
best schools 

in Oakland County, particularly our 
high schools. Today, Pontiac schools 
are coming back stronger than ever! 
Starting in just a few days, Pontiac 
High School will be bringing back 
its varsity and junior varsity football 
program! Also, we will be focusing 
on our art and music program with 
our new band director Vince DeLuca. 
We are excited about renovating our 
science lab as well as focusing on our 
great robotics team, Team 51!

But what is most exciting is the spirit 
in our community! Dozens of  local 
organizations have pulled together 
and partnered with Pontiac School 
District to provide a myriad of  
services for our children including 
Kensington Church, the Ministerial 
Alliance, the Pan-Hellenic Council; 
the Ascend Foundation and Positive 
Male Role (PMR), just to name a few. 
Most importantly, it is our commu-

nity and neighbors taking charge by 
bringing back the village concept and 
pride in Pontiac. 

Pontiac School District’s Back to 
School Rally provided backpacks to 
Pontiac children regardless to what 
school they attend. What did these 
4,000 backpacks mean to our stu-
dents? It meant our kids would start 
school with precious supplies. We 
had over 100 volunteers, and over 40 
community organizations, churches, 
and businesses who contributed to 
this initiative with the goal of  doing 
all they can to help us educate our 
children. This event was the begin-
ning of  a very exciting year with 
many programs returning to the 
Pontiac School District. 

We are excited about the changes 
going on in the Pontiac School Dis-
trict, particularly at our high school. 
Our Homecoming will be spectacular 
this year!  Everything is on the rise! 
District assessments have improved 
in reading and mathematics during 
the past year. Our morale is soaring; 
our spirits are soaring! Pontiac School 
District is rising like the Phoenix it 
represents. We are looking forward to 
a great school year!

Oakland -Macomb and Wayne  
County Executive Declare State of 
Emergency.  Michigan Governor 
Snyder Declare (2) a State of  
Emergency and Declaration  
of Disaster. By Pontiac City Councilman Randy Carter

Novi, Berkley, Fern-
dale, Royal Oak, Oak 
Park, Warren and 
many others.   The 
emergency declara-
tion forces residents 
to remove their 

vehicles from streets and highways to 
enable crews to clear catch basins and 
remove debris left behind as water 
recedes.

Flooding is covered under the 
comprehensive portion of  your auto 
insurance policy, and this an optional 
coverage to purchased.  Have pho-
tograph and other information, just 
in case, before calling your insurance 
companies even though they in some 
case, know you drove into a danger-
ous situation will not covered.

 It’s also a requirement to receive di-
saster relief  from Federal, State Agen-
cies.   Our Governor Declaration set 
the wheel in motion that if  approved, 
would allow the stated area to receive 
Federal Disaster Funds.

The purpose of  the reporting form is 
to collect information only as proof  
of  reporting to the state and is 

Not a mechanism for any type of  
reimbursement or financial assistance.

NOTICE OF CLAIM

The State of  Michigan passed a 
new law, Act 222 of  Public Acts of  
2001, which clarifies the conditions, 
under which municipalities are liable 
for sewer backups. The Act sets 
standards to determine the extent, 
to which a municipality is liable for 
backups and establishes a process that 
affected persons must follow, to seek 
compensation when a backup occurs. 
In order to make a claim for damages 
or physical injury arising from a sew-
age disposal or storm water system 
event, all claimants must provide the 
following similar Information: 

http://www.fema.gov/media-lbrar
y-data/1404746898928-e8da8e6d-
244678c1fe354bdba35293cf/FE-
MA+Form+086-0-11.pdf

Oakland County sets up resource 
centers for those impacted by flood 
(Aug 16-17th 2014)

Oakland County Homeland Security 
Division, in partnership with the State 
of  Michigan, had set up multi-agency 
resource centers or MARCs.

The Troy MARC  held at the Troy 
Community Center, 3179 Livernois 
Road north of  Big Beaver. 

The Southfield MARC held at the 
Southfield Pavilion, 26000 Evergreen 
Road south of  the I-696.

Questions about how to recover from 
this disaster this is opportunity to 
meet with experts who can answer 
your questions.  

Most articles of  clothes and various 
material, rugs must be disposed of  to 
all clean up to prevent mold damage.

Homeowners continue to clean up 
the damage most have realized that 
insurance policies will not cover flood 
or sewer damage.  Those who had 
homeowner’s insurance realized that 
flooding was excluded from their 
coverage, others had sewer damage 
rather than flood waters in their 
basements.

Those that have flood insurance  also 
realized does not cover anything 
more than basic structural damage 
and a few large items such as a dam-
aged sump pump failures, hot water 
tank or furnace.

With so many different insurance 
policies and companies, it’s hard to 
understand which ones actually would 
cover the damage you are paying for! 
All policies, when they’re written, are 
subject to interpretation.   A standard 
homeowner’s insurance policy will 
not cover flooding caused by ground-
water, it also does not cover damage 
caused by backed up sewers or drains.  
Flood insurance is expensive, has a 
very high deductible and excludes 
(furniture) contents. A cheaper op-
tion can be added to a homeowner’s 
insurance policy.  A rider for backup 
of  sewer and drains costs a little less 
than $100 a year and covers damage 
caused by sewage backing up pipes 
into a resident’s home. But it excludes 
the contents of  the damaged area.

And if  the problem was caused by 
flooding or problems with the pipes 
not on the homeowner’s property, 

some insurance rider, would not cov-
er the damage. It only covers prob-
lems that begin on your property.

Some may have thought flood insur-
ance should cover sewage damage 
that was caused by flooding NO, a 
flood policy would not cover water 
backing up in sewer lines or drains.   
Document for flood insurance does 
not cover the contents in a basement.  
The problem is very limited coverage 
in a basement such as furnace, hot 
water tanks, that type. So if  you have 
a finished basement, did they photo-
graph it declare the content  as living  
or office space to their insurance 
company.

Understand that a flood policy  will 
not cover Additional Living Expenses 
while my home is uninhabitable.  Ex-
penses like temporary rent and other 
costs you incur due to losing the use 

of  your home are not covered under 
flood  policies.

Also you must sign and submit a 
Proof  of  Loss form within 45 days a 
very short time frame for tallying up 
and valuing everything that needs to 
be repaired or replaced after a flood, 
but that deadline is mandatory.  If  
you blow it, your claim will be denied. 

While it would seem that having a 
backup sewer and drain rider on a 
homeowner’s policy would cover 
sewage backing up into the house 
during a storm, most of  the policies I 
inquired on did not.

While not all, but most policy state, 
that the water backing up into a sewer 
or drain is excluded if  it’s caused by 
flood directly or indirectly. The rea-
son is your insurance company is not 
going to cover floods.
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11 Habits of an Effective Teacher
Carrie Lam , Academic Director, Teacher & Workshop Leader, Canada
I really appreciate teachers who are 
truly passionate about teaching. The 
teacher who wants to be an inspira-
tion to others. The teacher who is 
happy with his/her job at all times. 
The teacher that every other child in 
the school would love to have. The 
teacher that kids remember for the 
rest of  their lives. Are you that teach-
er? Read on and learn 11 effective 
habits of  an effective teacher. 

1. ENJOYS TEACHING.

Teaching is meant to be a very 
enjoyable and rewarding career field 
(although demanding and exhausting 
at times!). You should only become 
a teacher if  you love children and 
intend on caring for them with your 
heart. You cannot expect the kids 
to have fun if  you are not having 
fun with them! If  you only read the 
instructions out of  a textbook, it’s in-
effective. Instead, make your lessons 
come alive by making it as interactive 
and engaging as possible. Let your 
passion for teaching shine through 
each and everyday. Enjoy every teach-
ing moment to the fullest. 

2. MAKES A DIFFERENCE. 

There is a saying, “With great pow-
er, comes great responsibility”. As 
a teacher, you need to be aware and 
remember the great responsibility 
that comes with your profession. One 
of  your goals ought to be: Make a 
difference in their lives. How? Make 
them feel special, safe and secure 
when they are in your classroom. Be 
the positive influence in their lives. 
Why? You never know what your stu-
dents went through before entering 
your classroom on a particular day or 
what conditions they are going home 
to after your class. So, just in case 
they are not getting enough support 
from home, at least you will make a 
difference and provide that to them. 

3. SPREADS POSITIVITY. 

Bring positive energy into the class-
room every single day. You have a 
beautiful smile so don’t forget to flash 
it as much as possible throughout 
the day. I know that you face battles 
of  your own in your personal life 
but once you enter that classroom, 
you should leave all of  it behind 
before you step foot in the door. 
Your students deserve more than for 
you to take your frustration out on 
them. No matter how you are feeling, 
how much sleep you’ve gotten or 
how frustrated you are, never let that 
show. Even if  you are having a bad 

day, learn to put on a mask in front 
of  the students and let them think of  
you as a superhero (it will make your 
day too)! Be someone who is always 
positive, happy and smiling. Always 
remember that positive energy is con-
tagious and it is up to you to spread 
it. Don’t let other people’s negativity 
bring you down with them. 

4. GETS PERSONAL.

This is the fun part and absolutely 
important for 
being an effec-
tive teacher! Get 
to know your 
students and 
their interests 
so that you can 
find ways to 
connect with 
them. Don’t 
forget to also 
tell them about 
yours! Also, it is important to get 
to know their learning styles so that 
you can cater to each of  them as an 
individual. In addition, make an effort 
to get to know their parents as well. 
Speaking to the parents should not be 
looked at as an obligation but rather, 
an honour. In the beginning of  the 
school year, make it known that they 
can come to you about anything at 
anytime of  the year. In addition, try 
to get to know your colleagues on 
a personal level as well. You will be 
much happier if  you can find a strong 
support network in and outside of  
school. 

5. GIVES 100%. 

Whether you are delivering a les-
son, writing report cards or offering 
support to a colleague - give 100%. 
Do your job for the love of  teaching 
and not because you feel obligated to 
do it. Do it for self-growth. Do it to 
inspire others. Do it so that your stu-
dents will get the most out of  what 
you are teaching them. Give 100% for 
yourself, students, parents, school and 
everyone who believes in you. Never 
give up and try your best - that’s all 
that you can do. (That’s what I tell the 
kids anyway!) 

6. STAYS ORGANIZED.

Never fall behind on the marking or 
filing of  students’ work. Try your best 
to be on top of  it and not let the pile 
grow past your head! It will save you 
a lot of  time in the long run. It is also 
important to keep an organized plan-
ner and plan ahead! The likelihood 
of  last minute lesson plans being 

effective are slim. Lastly, keep a jour-
nal handy and jot down your ideas 
as soon as an inspired idea forms in 
your mind. Then, make a plan to put 
those ideas in action. 

7. IS OPEN-MINDED. 

As a teacher, there are going to be 
times where you will be observed 
formally or informally (that’s also why 
you should give 100% at all times). 
You are constantly being evaluated 
and criticized by your boss, teachers, 
parents and even children. Instead 
of  feeling bitter when somebody 

has something 
to say about 
your teaching, 
be open-minded 
when receiving 
constructive crit-
icism and form 
a plan of  action. 
Prove that you 
are the effec-
tive teacher that 
you want to be. 

Nobody is perfect and there is always 
room for improvement. Sometimes, 
others see what you fail to see. 

8. HAS STANDARDS.

Create standards for your students 
and for yourself. From the begin-
ning, make sure that they know what 
is acceptable versus what isn’t. For 
example, remind the students how 
you would like work to be complet-
ed. Are you the teacher who wants 
your students to try their best and 
hand in their best and neatest work? 
Or are you the teacher who couldn’t 
care less? Now remember, you can 
only expect a lot if  you give a lot. As 
the saying goes, “Practice what you 
preach”. 

 
9. FINDS INSPIRATION. 

An effective teacher is one who is 
creative but that doesn’t mean that 
you have to create everything from 
scratch! Find inspiration from as 
many sources as you can. Whether it 
comes from books, education, Pinter-
est, YouTube, Facebook, blogs, TpT 
or what have you, keep finding it! 

10. EMBRACES CHANGE.

In life, things don’t always go accord-
ing to plan. This is particularly true 
when it comes to teaching. Be flexible 
and go with the flow when change 
occurs. An effective teacher does not 
complain about changes when a new 
principal arrives. They do not feel 
the need to mention how good they 
had it at their last school or with their 
last group of  students compared to 

their current circumstances. Instead 
of  stressing about change, embrace 
it with both hands and show that you 
are capable of  hitting every curve ball 
that comes your way!

11. CREATES REFLECTIONS. 

An effective teacher reflects on their 
teaching to evolve as a teacher. Think 
about what went well and what you 
would do differently next time. You 
need to remember that we all have 
“failed” lessons from time to time. 
Instead of  looking at it as a failure, 
think about it as a lesson and learn 
from it. As teachers, your education 
and learning is ongoing. There is 
always more to learn and know about 
in order to strengthen your teaching 
skills. Keep reflecting on your work 
and educating yourself  on what you 
find are your “weaknesses” as we all 
have them! The most important part 
is recognizing them and being able 
to work on them to improve your 
teaching skills. 

There are, indeed, several other habits 
that make an effective teacher but 
these are the ones that I find most 
important. Many other character traits 
can be tied into these ones as well. 

LAST WORD: There is always 
something positive to be found in 
every situation but it is up to you to 
find it. Keep your head up and teach 
happily for the love of  education!

There is always something 
positive to be found in 
every situation but it is up 
to you to find it. Keep your 
head up and teach happily 
for the love of education
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Back-to-school content is usually 
focused on teachers and students, 
and as these two groups will have the 
largest workload ahead of  them, that 
makes sense. 

But for students, the ultimate support 
system is not an expert teacher, but 
an informed and supportive family. 
One of  the most significant chal-
lenges facing formal education in the 
United States is the chasm separating 
schools and communities. The more 
informed a family is, the more seam-
lessly they’ll connect to so many other 
edu-constructs, from extracurricular 
activities and tutoring to reading pro-
grams and school-related events. 

While schools (hopefully) work to up-
date themselves and the way students 
learn within them, many parents have 
to work with what’s available to them. 
With the exception of  in-depth con-
tent like Edutopia’s guides,  
...continued on page 13

Parents: 19 Meaningful 
Questions You Should 
Ask Your Child’s Teacher
By Terry Heick
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A D V E R T I S E M E N T

A D V E R T I S E M E N T

All Saints Episcopal Church
Saturday, 10 am- 2 pm

171 West Pike St., Pontiac, 48341

OLHSA
Tuesday, 11 am- 1 pm

196 Cesar E. Chavez Ave, Pontiac, 48342

Taste and Tip days  

healthypontiac.mi healthypontiac

Taste and Tip days 
August 2nd 
August 16th

September 6th

 healthypontiac.org

Funded in part by USDA Supplemental Nutrition Assistance Program through the State of Michigan. These institutions are equal opportunity providers and employers. For food help contact the toll free Michigan Food Assistance Program Hotline: (855) ASK-MICH.

BRIDGE CARDS 

WELCOME 

HERE

For a full list of farmers markets accepting Bridge Cards visit 

www.mifma.org

 248-858-8810 healthypontiac@gmail.com

Learn to Eat Smart to
Play Hard at a low cost 

produce market

August 5th
August 12th

August 19th
August 26th

Cattails52x19.indd   1 2/11/2013   9:16:51 AM

Clinton River Trail

Get Up and Move Together!

healthypontiac.mi healthypontiac  healthypontiac.org 248-858-8810 healthypontiac@gmail.com

Find the NEW Cattails for a trail head near you.

Oakland Park
500 Montcalm, West of Joslyn Rd.

Have you used the fi tness stations? 
NEW Walking Path September 2014!

Try something new on your next family adventure: 
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Subscribe or advertise in The Pontiac News  
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Pontiac School District Back to School Rally Photos
Back-to-School Rally 2014
By:  Brenda A. Causey-Mitchell, Co-Chairperson
Creating broad participation lends itself 
to a successful Back-to-School Rally for 
the School District of the City of Pontiac 
by drawing a crowd of thousands.  Many 
partners were engaged and “rooting” 
for the success of the Pontiac Schools.  
Special guest acts including:   Steve 
Coleman  (Master of Ceremony) Jerry Cole 
(Disc Jockey)The Bring It Camp All-Stars,  
P3 Steppers YMD Steppers,  Quest Cheer 
Team Blackout, Quest Cheer Team Believe, 
Praise In Slow Motion, Dance Force, Shay-
la Salisbury (Pistons Mob Squad) staged a 
day of cheer and excitement.  The landing 
of the Michigan State Toopers’ Helicopter 
was breath taking.

On Saturday, August 23, 2014, from 10:00 
a.m. to 2:00 p.m., on the grounds of the 
Odell Nails’ Administration Building, 
located at 47200 Woodward Avenue, Pon-
tiac, MI, students and families embarked 
upon an array of activities and resources 
celebrating our return to a new and im-

proved academic school year.  Free Food, 
Drop-Out Re-engagement Opportunity, 
School 

Registration,   
4,500 Book-
Bag Give-Away, 
Entertainment, 
Parent Resource 
Information 
Health Screening, 
and fun-filled 
activities were 
afforded all those who attended.

Ms. Kelley Williams, Superintendent of 
Schools stated, “It is so rewarding to have 
so many community organizations and 
members join us this year.  Of course, 
leadership cannot belong solely to one 
segment of the community.  We need ev-
ery organization, community person and/
or supporter to be a catalyst for develop-
ing a belief that in making a short-term 

investment within our schools will defi-
nitely yield a big return.  We are excited 
about the human and financial resources 
that were afforded the School District of 
the City of Pontiac for this event to 

be a success.  I am encouraging all of the 
Pontiac residents to know 
that all of our youth are a 
common concern.  We must 
unite and build collabora-
tive bridges.”

The many partners that 
“locked arms” for the 
Back-to-School Rally 2014 
include:  Pontiac Educa-
tion Association; Oakland 

County Ministerial Fellowship; New 
Bethel Missionary Baptist Church; Mich-
igan Education Association;Woodside 
Bible Church; Kensington Church; Cobb’s 
Funeral Home; Chartwell Foods, Happy’s 
Pizza, Oakland University; the Michigan 
State Troopers; Oakland Primary Health 
Services; The Ascend Foundation; The 
Community House; PNC Bank; Flagstar 
Bank; School District Administrator Susan 

Friend; Huntington Bank; School Board 
Trustee Caroll Y. Turpin; Oakland County 
Parks & Recreation;  Oakland County 
Sheriff Department; Oakland County 
Great Start Collaborative; Edward Rose & 
Sons; Center for 

Success for Pontiac; Sam’s Club, School 
District Bargaining Units; Reverse Church; 
First Presbyterian Church of Pontiac; 
Alpha Phi Alpha Fraternity – Iota Rho 
Lambda Chapter; Pontiac Kappa Foun-
dation; National Pan-Hellenic Council; 
Plan-B Transportation; Mathnology, LLC;  
Walmart; Macedonia Missionary Baptist 
Church;  to name a few.

  Mrs. Karen Cain, School Board President, 
stated “We must never lose sight of our 
ultimate goal of educating our children.  
When we can focus on everyone and 
improving life 

within the home of every student, we 
will have reached our goal of improving 
this community.  Having the community 
step up in providing book bags, etc., 
in such a significant manner, certainly 
promoted our cause.”
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Financial Matters

Jaylen doesn’t spend his time mem-
orizing lyrics from the rapper 
“2Chainz,” smoking weed or chasing 
girls on Saturday nights. Instead, 
he spends his time chasing paper, 
pursuing his dreams and positioning 
himself  for a truly empowered exis-
tence.  Personally, I’m proud of  him.  
I can also see that he is the 
beneficiary of  good parents 
and role models.  Our kids 
are like products off  an as-
sembly line:  The outcomes 
we see in kids Jaylen’s age 
are direct products of  what 
they’ve been exposed to on 
a daily basis.  It’s just as easy 
to manufacture a business-
man as it is to manufacture 
a thug. 

Jaylen’s company does web 
design and other forms of  
IT consulting for companies located 
mainly in the Midwest.  He actually 
reminds me of  another young person 
I met recently, Emerson Spartz, the 
founder of  Spartz Media.  Spartz is 
not African American, but both of  
these young men serve as powerful 
templates for what our boys can be-
come if  given the right guidance.

When I spoke with Emerson, we 
both agreed that around the age of  
12, we probably had ADHD.  But we 
also both agreed that, while ADHD 
gets you in trouble in school, it can 
actually be beneficial to have a mind 
that races from one good idea to the 
next.  Personally, my short attention 
span caused me to struggle in school 
until I gained my footing in college.  
High school felt like prison to me, 
and my horrible grades reflected that 
sentiment.

Emerson’s parents had a better idea: 
Take him out of  the school system 
altogether.  But not only were they 
going to home school their son, they 
also decided that they weren’t going 
to force him to learn any particular 
subject.  Instead, Emerson’s parents 
focused on making sure that their 
child could read well, communicate in 
writing, and do math, which is pretty 
much what any person needs to know 
in order to succeed in life.  I’ve rarely 
seen anyone struggle in their pro-
fession because they’ve never read 
old English literature or learned the 
Periodic Table in Chemistry.

15-Year Old Starts Tech Company, He’s Now a Millionaire
by Dr. Boyce Watkins So, basically, Emerson’s parents 

allowed him to study whatever he 
wanted, which sounds almost insane.  
They also required him to read a 
biography of  a successful person ev-
ery day to get a vision for his future.  
Before long, Emerson, like a lot of  
kids, gained a strong interest in Harry 
Potter.  He then went on to found 

Mugglenet.com, the largest Harry 
Potter site in the world.   So, just like 
Jaylen, Emerson was a 15-year old 
millionaire. He is now a 26-year old 
genius with a natural and burning 
desire to learn new things.  He’s been 
featured in Inc Magazine and was a 
New York Times best-selling author 
by the age of  19.  Speaking to him 
was like talking to other college pro-
fessors in academia.

Young men like Jaylen and Emerson 
define the vision of  what we’re seek-
ing to do with the group of  educators 
we’ve gathered around the country 
for our homeschooling initiative at 
Your Black World.  The public school 
system is failing our children miser-
ably, especially black boys, turning 
potential leaders into tiny men with 
low self-esteem.  This has produced a 
state of  emergency where, for every 
Jaylen Bledsoe, we produce a thou-
sand wannabe rappers, basketball 
players, and prison inmates.  I must 
be entirely honest when I say that the 
next Martin Luther King is having his 
future aborted every single day of  the 
week.

Public school systems have become a 
virus, infecting millions of  our boys 
with the disease of  complacent me-
diocrity.  With each additional day of  
education, they become more deeply 
socialized into the mental health 
crisis that undermines their ability to 
become strong husbands and fathers.  
They then enter into an economic 
system that is not wired to give them 

employment, even when they’ve made 
good choices and obtained several 
years of  post-secondary education; as 
a result, black men have the highest 
rates of  unemployment, incarceration 
and homicide in the entire coun-
try.   Let’s face it:  This nation is not 
designed for most black men to be 
successful and a thousand marches 

on Washington 
will never change 
that.

My suggestion 
on this issue is 
simple:  1) Every 
black child in 
America should be 
home schooled, 
even if  they go to 
school someplace 
else, and 2) Every 
black child in 
America should be 

taught the basics of  how to run their 
own business.

Homeschooling may not mean taking 
your child out of  school every day, 
but it does mean using the time that 
your child is not in school to teach 
him skills he will need to be a suc-
cessful adult:  The basics of  black 
history, how to be a good parent, how 
to buy a home, etc.  In other words, it 
means being a truly educated hu-
man being with adequate life skills 
and the ability to engage in critical 
thinking.  Critical thinking can make 
the difference between life and deαth, 
or poverty and prosperity:  Nearly 
every black man runs into a George 
Zimmerman at some point in his life, 
whether it’s a white racist trying to 
harm him or another black man try-
ing to put him in the grave.  Critical 
thinking protects us from dangers we 
deal with every single day.

Secondly, being an entrepreneur 
doesn’t mean not working for anyone 
else, but it does mean having alterna-
tive streams of  revenue so that you 
are not enslaved by a corporation that 
causes you to check your freedom 
and self-esteem at the door.  That 
way, when situations call for you to 
stand up, you’re not faced with a cor-
porate overseer telling you to sit right 
back down.  Living paycheck-to-pay-
check, deep in debt, on one stream 
of  income is a surefire pathway to a 
lifetime of  socioeconomic servitude.

When I come to Medgar Evers 

College in New York this month with 
Dr. Cornel West, Dr. Marc Lam-
ont Hill (Columbia University), Dr. 
Wilmer Leon (Howard University) 
and Dr. Christopher Emdin (Colum-
bia University) for our next forum 
on Wealth, Education, Family and 
Community, our goal is to introduce 
a new paradigm of  thought as it per-
tains to how we go about developing 
our youth.  They must be prepared to 
survive and compete in a world that 
doesn’t always love them, and have 
the skills necessary to overcome ob-
stacles that they will most likely face 
in their path.

We MUST create more Jaylen Bled-
soes and fewer Lil Waynes.  The truth 
is that both of  these young men are 
geniuses, and both of  them know 
how to work hard.  The difference is 
that one of  these men is a net asset 
to his community and the other is a 
blatant liability. One of  these men is 
positioned for freedom and the other 
has been pre-assigned to psychologi-
cal slavery.  One of  them is going to 
live long and prosper, while the other 
one might be deαd before the age of  
35.  Both of  these men are proto-
types, and every prototype can be 
replicated with the thoughtful design 
of  pre-determined structural and 
environmental factors.  Don’t believe 
me?  Check out Rosz Akins and the 
Carter G. Woodson Academy in 
Kentucky, where she manufacturers 
extraordinary young black men who 
are equipped to become world leaders 
in politics, business, science and 
everything else.  This DOES NOT 
happen by accident.

America incarcerates more black men 
on a per capita basis than South Afri-
ca did during the height of  apartheid.  
In this country, a prison cell and a 
casket are being built for every black 
boy on the day he is born.  If  we 
do not change the trajectory of  that 
child’s life at an early age, then their 
fate is already sealed.  Not only do 
our boys have the tools to survive all 
enemies foreign and domestic, they 
have the power to thrive and conquer 
when their energies are channeled in 
the right direction.  Our community 
MUST regain control of  this process, 
and we must not take “no” for an 
answer.

In the words of  Dr. Christopher Em-
din, we must Occupy our children.
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To The Student, Parents, Teachers, Administrators & Everybody
By: Dick Corbett, Bruce Wilson and Belinda WilliamsLearning From Urban Schools • No Choice But Success

Great urban teachers 
share a common belief: 
It ’s their job to make 
sure that all students 
achieve.
If  we allow students to fail, some will. 
The only way to ensure that all students 
succeed, therefore, is to remove failure as 
an option. That’s the message we heard 
from teachers and students in several ur-
ban classrooms in which all students did 
appear to succeed. The teachers, whom 
we met as part of  a three-year research 
project, believed that the responsibility 
for student success rested on educators’ 
shoulders. As one explained, 

My philosophy is that “All students can 
learn,” not “All students can learn, but. . 
. .” The key is giving them enough time 
and support.

Not all of  their colleagues agreed. Some 
teachers repeatedly cited what they 
viewed as insurmountable obstacles. One 
group blamed lack of  student motivation; 
they asserted that students must learn to 
hold up their end of  the bargain and that 
too much instructional “hand-holding” 
by the teacher would be counterproduc-
tive. One teacher explained this position: 

I try to teach them responsibility and 
that they will succeed because they want 
to. My job is to teach. My job stops at 
3:00. It is their responsibility from 3:00 
until 8:30 the next morning. Today I 
threw some homework in the trash that 
had no names on it. I have been telling 
them all year long that they need to put 
their name on it. I finally drew the line 
and told them they would get a zero for 
today’s homework assignment. It is my 
job to pass on information, but it is their 
job to do homework. There is only so 
much I can do. I can’t knock on the door 
of  their home and ask if  they are reading. 
My job is to set clear consequences for 
their actions.

Another group of  teachers located the 
major source of  student failure in the 
home; they believed that student apathy 
was the result of  parents’ failure to place 
enough importance on learning. As one 
teacher commented,  Even without pa-
rental intervention, some of  our students 
want to succeed and enjoy learning, but 
the older they get and the more diffi-
cult the work is, the harder it is to keep 
them in school when the parents are 
not interested. They learn excuses from 
[their parents]. If  they aren’t expected to 
succeed, they often quit trying.

Essentially, both of  these groups of  
teachers were saying that they wanted 
reciprocity for their efforts from stu-
dents and parents. Although they strove 
to overcome the obstacles they faced as 

teachers in low-income communities, 
experience had convinced them that 
they could only do so much. Teachers 
with this mind-set viewed colleagues 
who refused to accept student failure as 
unrealistic.

These diverse assumptions about the 
ultimate responsibility for student success 
emerged as a core theme in a three-year 
research project we conducted in two 
medium-sized urban school districts.1  
Both districts served diverse student pop-
ulations, had achievement gaps between 
lower- and higher-income students, and 
were urgently trying to find ways to close 
these gaps.

School officials in each district welcomed 
our research as one of  several potentially 
useful data sources they could use to 
consider future strategies, and they gave 
us access to all their elementary and sec-
ondary schools that had diverse student 
bodies. We conducted initial surveys and 
interviews with parents, students, teach-
ers, and administrators in these schools 
and subsequently visited the classrooms 
of  a sample of  teachers from each grade 
level in each school.

Combining our classroom observations 
with teachers’ and students’ accounts of  
their instructional experiences, we iden-
tified a distinctive, albeit small, group of  
teachers who did not accept failure. Mrs. 
Franklin and Miss Behrens2  were typical 
of  that small group. Both teachers used 
many best practices—cooperative groups, 
checking for understanding, hands-on 
activities, connecting new content to 
prior knowledge, and the like. But we 
had observed other classrooms in which 
teachers used these same practices with-
out reaping positive results from all stu-
dents. The difference appeared to stem 
more from the teachers’ attitudes than 
from any particular instructional method 
they used. Incessantly vigilant, these two 
teachers held students accountable for 
their actions, to be sure—but at the same 
time they refused to let students fail.

“Like One of  Your Family”

Mrs. Franklin was an African Ameri-
can, veteran 6th grade teacher whose 
school served mostly minority students. 
In her inimitable rapid-fire delivery, she 
launched into a polemic that sharply con-
trasted with the rationale of  the teacher 
who gave zeroes for unsigned homework: 

We don’t have any kids who cannot do 
it. They have been allowed to get away 
with it. I believe they will perform well 
if  they know I am concerned about what 
they do. I do think we have a group that 
someone has given up on. It is real easy 
to not expect much. That bothers me. 

We’ve given them an excuse to not do 
well. One of  my major things is, [even if  
a student is] learning-disabled or severely 
handicapped, in here, “we” is all of  us. 

You will do 25 problems [the full assign-
ment], but you may need more help to do 
it. Kids aren’t the problem; adults are the 
ones finding the excuses.

Mrs. Franklin’s classroom had no room 
for poor performance. She employed a 
richly varied mix of  instructional strate-
gies, but what really ensured success was 
her underlying approach. She cajoled, 
teased, berated, and praised the students 
on their way to improved achievement.

Mrs. Franklin had established a grading 
policy that any student work earning a 
grade lower than a C must be done over. 
She emphatically pointed out that she did 
not give every student a C; instead, she 
insisted that every student earn a C or 
better. The students were fully aware that 
the teacher would not let them off  the 
hook. But rather than resenting that fact, 
the students explained that they appreci-
ated it: 

Interviewer: What’s a good teacher?

Student: They make sure all kids get 
the work done. If  the kids don’t get 
good grades, let ‘em do it over. Like our 
teacher.

Interviewer: What does your teacher do?

Student: My teacher’s strict.

Interviewer: What do you mean by 
“strict”?

Student: She wants you to get your work 
done. If  you don’t, you stay until you get 
it done.

Interviewer: What do you think of  that?

Student: I like it.

Interviewer: Why?

Student: Because I want to pass and not 
get stuck in this grade another year, or I’ll 
be driving to class. She say, “You gonna 
be driving your family with you to school 
[unless you finally get a C].”

The students made it clear that Mrs. 
Franklin’s refusal to accept failure actually 
put the responsibility for passing directly 
on them. As one explained,  My teacher 
never let people settle for D or E; she 
don’t let people get away with it. She give 
us an education. Other teachers don’t 
care what you do. They pass you to be 
passing. Here, I pass my own self.

This teacher closely monitored students’ 
performance. During class discussions, 
she consistently asked all students to 
indicate whether they knew the answer 
to a question, sometimes waiting until 
every hand was raised and then randomly 
calling on a student and sometimes walk-
ing around to each table and questioning 
each student. This strategy ensured that 
she would hear from every student during 
every lesson. She commented, “The 
worst thing is to go through school and 
have no one know what you looked like.”

Group work played an important role 

in Mrs. Franklin’s classroom. She had 
the students sit in groups to encourage 
them to rely on one another and share 
ideas and answers. The teacher frequently 
admonished students during the lesson if  
they did not take advantage of  this aid: 

Raise your hand if  you find [the answer]. 
If  you are sitting in a group [which all the 
students were], help each other. If  one 
person in a group has a hand up, all in the 
group should have their hands up.

According to one of  her students, the 
groups exhibited the supportive charac-
teristics that the teacher desired: 

Interviewer: How do you like to work: in 
a group or by yourself ?

Student: In a group, because if  everybody 
pitch in, we all get the right answer.

Interviewer: Does everybody pitch in, or 
does one person do it?

Student: In my group, everybody do the 
work.

The teacher made sure students knew 
that she was concerned about whether 
they were learning and that she would 
help them: 

I have some students who say, “I don’t 
want a C.” Then we stay after school. 
I say, “I can stay all night.” On Friday, 
when the building empties out fast, we 
are the only ones left here. I also make 
house calls and show up on the porch 
with a book in my hand. My key phrase 
is, “I’m like one of  your family.” I just 
don’t accept mediocrity. The world is too 
demanding, too competitive. The kids 
need to think they are doing better each 
day. [They need to] think “I did the best I 
could” at the end of  the day.

“I Don’t Want Excuses”

Miss Behrens, a white teacher who had 
been in the profession for fewer than five 
years, taught English in a large urban high 
school whose student body was approx-
imately 50 percent minority. She often 
worried about how to hook students into 
learning, particularly those who seemed 
detached from school. Her personal style 
was more low-key but no less passionate 
than Mrs. Franklin’s. She relied on a simi-
larly diverse set of  instructional strategies, 
but again, it was her never-let-up attitude 
that united the strategies under a com-
mon banner. She provided opportunities 
for active learning in groups and empha-
sized connecting classroom content to 
students’ lives: 

I believe in the student-directed class-
room. Curriculum must be related to 
students’ own lives. They must be given 
the opportunity to make choices and par-
ticipate in meaningful activities. When we 
studied Julius Caesar, the students could 
elect to portray meaning through art, a 
play, or a paper. 

...continued on page 15
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What’s Holding Back American Teenagers?
Our high schools are a disaster. By Laurence Steinberg
High school, where kids socialize, 
show off  their clothes, use their 
phones—and, oh yeah, go to class.

In international assessments, our 
elementary school students generally 
score toward the top of  the distribu-
tion, and our middle school students 
usually place somewhat above the 
average. But our high school students 
score well below the international av-
erage, and they fare especially badly in 
math and science compared with our 
country’s chief  economic rivals.

What’s holding back our teenagers?

One clue comes from a little-known 
2003 study based on OECD data that 
compares the world’s 15-year-olds on 
two measures of  student engagement: 
participation and “belongingness.” 
The measure of  participation was 
based on how often students at-
tended school, arrived on time, and 
showed up for class. The measure 
of  belongingness was based on how 
much students felt they fit in to the 
student body, were liked by their 
schoolmates, and felt that they had 
friends in school. We might think of  
the first measure as an index of  aca-
demic engagement and the second as 
a measure of  social engagement.

On the measure of  academic en-
gagement, the U.S. scored only at the 
international average, and far lower 
than our chief  economic rivals: Chi-
na, Korea, Japan, and Germany. In 
these countries, students show up for 
school and attend their classes more 
reliably than almost anywhere else 
in the world. But on the measure of  
social engagement, the United States 
topped China, Korea, and Japan.

In America, high school is for so-
cializing. It’s a convenient gathering 
place, where the really important 
activities are interrupted by all those 
annoying classes. For all but the very 
best American students—the ones 
in AP classes bound for the nation’s 
most selective colleges and universi-
ties—high school is tedious and un-
challenging. Studies that have tracked 
American adolescents’ moods over 
the course of  the day find that levels 
of  boredom are highest during their 
time in school.

It’s not just No Child Left Behind or 
Race to the Top that has failed our 
adolescents—it’s every single thing 
we have tried.

One might be tempted to write these 
findings off  as mere confirmation of  
the well-known fact that adolescents 

find everything boring. In fact, a huge 
proportion of  the world’s high school 
students say that school is boring. But 
American high schools are even more 
boring than schools in nearly every 
other country, according to OECD 
surveys. And surveys of  exchange 
students who have studied in Amer-
ica, as well as surveys of  American 
adolescents who have studied abroad, 
confirm this. More than half  of  
American high school students who 
have studied in another country agree 
that our schools are easier. Objective-
ly, they are probably correct: Amer-
ican high school students spend far 
less time on schoolwork than their 
counterparts in the rest of  the world.

Trends in achievement within the 
U.S. reveal just how bad our high 
schools are relative to our schools 
for younger students. The National 
Assessment of  Educational Progress, 
administered by the U.S. Department 
of  Education, routinely tests three 
age groups: 9-year-olds, 13-year-olds, 
and 17-year-olds. Over the past 40 
years, reading scores rose by 6 per-
cent among 9-year-olds and 3 percent 
among 13-year-olds. Math scores rose 
by 11 percent among 9-year-olds and 
7 percent among 13-year-olds.

By contrast, high school students hav-
en’t made any progress at all. Reading 
and math scores have remained flat 
among 17-year-olds, as have their 
scores on subject area tests in science, 
writing, geography, and history. And 
by absolute, rather than relative, stan-
dards, American high school students’ 
achievement is scandalous.

In other words, over the past 40 
years, despite endless debates about 
curricula, testing, teacher training, 
teachers’ salaries, and performance 
standards, and despite billions of  
dollars invested in school reform, 
there has been no improvement—
none—in the academic proficiency of  
American high school students.

It’s not just No Child Left Behind or 
Race to the Top that has failed our 
adolescents—it’s every single thing 
we have tried. The list of  unsuccess-
ful experiments is long and dispirit-
ing. Charter high schools don’t per-
form any better than standard public 
high schools, at least with respect to 
student achievement. Students whose 
teachers “teach for America” don’t 
achieve any more than those whose 
teachers came out of  convention-
al teacher certification programs. 
Once one accounts for differences 

in the family backgrounds of  stu-
dents who attend public and private 
high schools, there is no advantage 
to going to private school, either. 
Vouchers make no difference in 
student outcomes. No wonder school 
administrators and teachers from 
Atlanta to Chicago to my hometown 
of  Philadelphia have been caught 
fudging data on student performance. 
It’s the only education strategy that 
consistently gets results.

The especially poor showing of  high 
schools in America is perplexing. It 
has nothing to do with high schools 
having a more ethnically diverse 
population than elementary schools. 
In fact, elementary schools are more 
ethnically diverse than high schools, 
according to data from the National 
Center for Education Statistics. Nor 
do high schools have more poor stu-
dents. Elementary schools in America 
are more than twice as likely to be 
classified as “high-poverty” than sec-
ondary schools. Salaries are about the 
same for secondary and elementary 
school teachers. They have compa-
rable years of  education and similar 
years of  experience. Student-teacher 
ratios are the same in our elementary 
and high schools. So are the amounts 
of  time that students spend in the 
classroom. We don’t shortchange 
high schools financially either; Amer-
ican school districts actually spend a 
little more per capita on high school 
students than elementary school 
students.

Our high school classrooms are not 
understaffed, underfunded, or un-
derutilized, by international standards. 
According to a 2013 OECD report, 
only Luxembourg, Norway, and 
Switzerland spend more per student. 
Contrary to widespread belief, Amer-
ican high school teachers’ salaries are 
comparable to those in most Europe-
an and Asian countries, as are Amer-
ican class sizes and student-teacher 
ratios. And American high school 
students actually spend as many or 
more hours in the classroom each 
year than their counterparts in other 
developed countries.

This underachievement is costly: 
One-fifth of  four-year college en-
trants and one-half  of  those entering 
community college need remedial 
education, at a cost of  $3 billion each 
year.

The president’s call for expanding 
access to higher education by making 
college more affordable, while laud-
able on the face of  it, is not going to 
solve our problem. The president and 
his education advisers have misdiag-

nosed things. The U.S. has one of  the 
highest rates of  college entry in the 
industrialized world. Yet it is tied for 
last in the rate of  college completion. 
More than one-third of  U.S. students 
who enter a full-time, two-year col-
lege program drop out just after one 
year, as do about one fifth of  stu-
dents who enter a four-year college. 
In other words, getting our adoles-
cents to go to college isn’t the issue. 
It’s getting them to graduate.

If  this is what we hope to accom-
plish, we need to rethink high school 
in America. It is true that providing 
high-quality preschool to all chil-
dren is an important component of  
comprehensive education reform. 
But we can’t just do this, cross our 
fingers, and hope for the best. Early 
intervention is an investment, not an 
inoculation.

In recent years experts in early-child 
development have called for pro-
grams designed to strengthen chil-
dren’s “non-cognitive” skills, pointing 
to research that demonstrates that 
later scholastic success hinges not 
only on conventional academic abili-
ties but on capacities like self-control. 
Research on the determinants of  
success in adolescence and beyond 
has come to a similar conclusion: 
If  we want our teenagers to thrive, 
we need to help them develop the 
non-cognitive traits it takes to com-
plete a college degree—traits like 
determination, self-control, and grit. 
This means classes that really chal-
lenge students to work hard—some-
thing that fewer than one in six high 
school students report experiencing, 
according to Diploma to Nowhere, 
a 2008 report published by Strong 
American Schools. Unfortunately, 
our high schools demand so little of  
students that these essential capacities 
aren’t nurtured. As a consequence, 
many high school graduates, even 
those who have acquired the neces-
sary academic skills to pursue college 
coursework, lack the wherewithal to 
persevere in college. Making college 
more affordable will not fix this prob-
lem, though we should do that too.

The good news is that advances 
in neuroscience are revealing ado-
lescence to be a second period of  
heightened brain plasticity, not unlike 
the first few years of  life. Even better, 
brain regions that are important 
for the development of  essential 
non-cognitive skills are among the 
most malleable. And one of  the most 
important contributors to their mat-
uration is pushing individuals beyond 
their intellectual comfort zones.  
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Column: Teach black and Hispanic students differently
By Richard Whitmire

In late March 2012, a panel of  10 
education experts gathered in Wash-
ington to nominate four most-im-
proved urban school districts for a 
national education prize. What should 
have been a routine review of  student 
data, however, suddenly took a new 
direction

First one member on the review pan-
el for the annual Broad Prize for Ur-
ban Education then another noticed 
the same thing: Plenty of  large urban 
school districts nationwide were mak-
ing solid progress with Hispanic stu-
dents closing achievement gaps with 
white students. But African-American 
students continued to lag.

In theory, the experts should not have 
been seeing what they were seeing. 
The federal data tracking Hispanic 
and black students show that they are 
making roughly the same progress 
(not much) in closing learning gaps. 

That left the review panel members 
puzzled. Was this an illusion?

It appears the Broad Prize panel 
was seeing something very real that 
suggests Hispanic and black student 
should be taught differently.

One reason the trend doesn’t appear 
in federal data is the Broad panel was 
looking at different indicators, such 
as “college readiness” data. The ACT 
college admissions test, for example, 
weighs student college readiness on 
a scale: Between 2002 and 2011, the 
percentage of  black students taking 
the ACT who met all the readiness 

benchmarks rose from 3% to 4%. 
Among Hispanic students, that rose 
from 8% to 11%.

Latino-black differences

The College Board, home of  the SAT 
college admissions test, has similar re-
vealing figures about their Advanced 
Placement courses: In 2010, black 
students made up 14.6% of  high 
school graduates but only 8.6% of  
AP test takers. By contrast, Hispanics 
made up 17% of  graduates and 16% 
of  test takers.

This Hispanic-black separation can 
be seen in many school districts, and 
not just in the college readiness data. 
Take San Diego as an example: Re-
gardless of  the measure used — state 
reading and math tests or the district 
“exit” exams students need to pass 
to graduate — Hispanic students in 
recent years have been making faster 
progress than black students.

This revelation comes as no surprise 
to Amy Wilkins from The Education 
Trust, an advocate for poor students. 
“African-American students are more 
socially and economically isolated 
than Latino students,” said Wilkins. 
“Black kids are less likely than Latino 
students to get strong teachers,” she 
added. “They are less likely to go 
to the better funded majority white 
schools.”

This observation matches my own re-
porting over the past two years. While 
reporting a book on how former 
chancellor Michelle Rhee was faring 
in Washington, D.C., I spent months 
observing the schools serving black 

students in the city’s poorest neigh-
borhoods.

Then, while researching another book 
on what’s working in American public 
education, I traveled nationally and 
visited several all-Hispanic schools. In 
Houston, I toured an “Apollo” high 
school where a reform principal, giv-
en fresh resources and the power to 
pick her own staff, had turned around 
a school in just one year.

A high school, in just one year?

Rhee, who was broadly criticized 
for her hurry-up reforms, gave new 
principals a year just to achieve “lock 
down” — orderly hallways and class-
rooms. In the second year, they were 
expected to produce academic gains. 
Many principals fell short on both 
those timetables. And high schools 
are the hardest.

But in Houston, a high school 
achieved both in just one year.

Success in San Jose

In San Jose, I spent time at the 
Rocketship charter schools serv-
ing poor Latino children who were 
producing test score results that 
approached scores at some middle 
and upper-middle schools in Santa 
Clara County. I haven’t seen anything 
like that in Washington, even at the 
high-performing charter schools.

Don’t assume educators have cracked 
the Hispanic student code to academ-
ic success. Their dropout rates are 
abysmal, and their college attainment 
track record is no better than black 
students. Additionally, don’t assume 

black students are somehow “failing” 
compared with Hispanics.

The real lesson is that we need to 
stop lumping blacks and Hispanics 
together — both in terms of  how 
we measure progress and in terms 
of  policy — as “students of  color.” 
The groups have different education 
needs.

At successful all-black schools, school 
staffs build cultures based on social 
justice and employ highly structured 
curricula that emphasize verbal 
instruction, explained one researcher. 
At successful Hispanic schools, you 
are more likely to see a school culture 
based on connections to family with 
teachers employing an unstructured 
curriculum emphasizing visual in-
struction. Lumping the two groups 
together only shifts attention away 
from differing strategies that can 
work for each group.

In San Diego, for example, educators 
attribute the faster gains by Hispan-
ic students to better professional 
development aimed at teachers tasked 
with teaching English-as-a-second-
language students. Improvements in 
language then spilled over into math.

Couldn’t something similar be de-
veloped for teachers in mostly black 
schools?

The lesson: Dispense with the “stu-
dents of  color” category.

Richard Whitmire, author of  Why 
Boys Fail and The Bee Eater, is 
co-author, with Gaston Caperton, 
of  the upcoming The Achievable 
Dream: College Board Lessons on 
Creating Great Schools

Parents
...continued from page 7

much of  the “parent stuff ” you’ll 
find through Googling is decent 
enough, but it can be surface level 
or otherwise completely unrelated to 
process of  learning. Some common 
examples: 

• “Ask them what they did today.”

• “Help them with homework.”

• “Help them with separation 
anxiety.”

• “Talk to them about their strug-
gles.”

• “Get them a tutor.”

But these kind of  topical interactions 
aren’t always enough, nor do they do 
anything at all to create transparency 
between schools and communities. 

So, in pursuit of  that transparency, 

below are some questions to bet-
ter clarify what’s happening in the 
classroom, and then help you decide 
on the kind of  non-superficial actions 
you can perform at home to truly 
support the learning of  your child. 
Many of  the questions may seem a 
bit direct, but I don’t know any teach-
ers who would take offense to them. 
In fact, most of  my colleagues would 
welcome the kind of  added capacity 
that questions like these could lead 
to. Many of  these questions are rarely 
the subject of  parent-teacher inter-
actions, but -- well, that’s kind of  the 
point. 

Just don’t ask them all at once. In 
fact, maybe pick two and hope for the 
best. 

19 Questions Your Child’s Teacher 
Would (Probably) Love to Answer

...continued on page 14
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Fact: One Unarmed African American is Murdered by Police Every 36 Hours
Joshua D. Copeland • Posted on August 22, 2014 by The Reel Network in News 
It is a disturbing truth to recognize that the deaths of  Mike Brown, Trayvon 
Martin and Eric Garner weren’t just tragic incidents, but wake up calls.  We de-
spise George Zimmerman and now Darren Wilson for what they’ve done, but 
they are just following the trend that has been plaguing black men specifically 
for a long time now.  It’s a shame that it’s taken everyone this long to open 
eyes…Police are killing unarmed black men approximately every 36 hours.

Every day and a half, a black man is murdered by the police for no reason.  
They kill us when they’re supposed to be protecting us.  Somewhere in the 
midst of  it all, there has been some sort of  false justification for police to 
abuse their power, and we’ve accepted it until now.

According to the “Report on the Extrajudicial Killing of  120 Black People” by 
the Malcolm X Grassroots Movement in 2012, black men as well as wom-
en are getting killed regardless of  age.  “Many of  the 120 killed were young. 
About 11% were children under 18 years old, 18% were 18 to 21, 40% were 22 
to 31, 17% were 32 to 41, 8% were 42 to 51, 4% were over 52, and 2% were 
of  undetermined age. This means that more than two-thirds of  those killed 
were below the age of  31.” The report states.

The Grassroots Movement   also described the situation perfectly: “They use 
the stories of  “officer-involved killings” to reinforce a stereotypical, but stra-
tegic depiction of  the most dispossessed sectors of  the Black working class as 
criminal commodities, fit for disposal.”

That’s why every black man slain by the police has been affiliated with crime 
in some kind of  way (Trayvon’s hoodie, etc).  That’s why they tried justifying 
Mike Brown’s death by associating him with strong arm robbery, or why they 
tried to utilize negative images of  Brown for justification.  Racism is utilized 
through the police force in order to kill us under the false pretense that we are 
all criminals.

But we’re not. We’re starting to see that now, and that’s why they’re hiding 
Darren Wilson as we speak.  That’s why they’re fumbling in the media through 
the false accusations of  Brown being a bank robbing suspect, or that he 
resisted the police in any way.  Without the imagery of  being criminals, police 
officers have no idea what to do with black people.

Police have been killing black people for too long.  It’s time that we as black 
people unite and stand up for what is right.

Pitts Study ... continued from page 3 

“Our findings challenge the notion 
that ‘race blindness’ is a universally 
ideal parenting approach, especially 
since previous research has shown 
that racially conscious parenting 
strategies at either extreme—either 
‘race blindness’ or promoting mis-
trust of  other races—are associated 
with negative outcomes for African 
American youth,” said lead author 
Ming-Te Wang, Pitt assistant profes-
sor of  psychology in education, who 
coauthored the study with Harvard’s 
James P. Huguley.

“When African American parents 
instill a proud, informed, and sober 
perspective of  race in their sons and 
daughters, these children are more 
likely to experience increased academ-
ic success,” said Wang.

Although previous studies have 
shown that parental racial socializa-
tion is beneficial to the mental health 
of  African American youth, few 
researchers have looked at how daily 
experiences with racial discrimination 
in a school context are related to the 
child’s educational prospects.

 Scholarly research has shown that 
African American students, males in 
particular, are at risk for being unfair-
ly disciplined, being discouraged from 
taking advanced classes, or receiving 
lower grades than they deserved, all 
because of  their race. Other stud-
ies point to negative peer treatment 
because of  race—getting into fights, 
being bullied, or not being selected 
for teams or activities.

Wang and Huguley explored how 
racial discrimination relates to the 
students’ educational outcomes, 
specifically grade-point averages, 
educational aspirations, the sense of  

belonging to a school, and cognitive 
engagement, which is the initiative a 
student takes in his or her own learn-
ing. And they set out to determine 
how the outcomes are affected by 
parental racial socialization.

Using a combination of  question-
naires and face-to-face interviews of  
both students and parents, the study 
examines the home and school racial 
experiences of  630 African American 
high school students in a diverse but 
mostly Black urban area on the East 
Coast of  the United States.

Unlike other studies that focus on 
low-income families, this project 
involved participants who came 
from a wide range of  socioeconomic 
backgrounds. The median household 
income range was $46,000-$50,000, 
and 40 percent of  the parents or 
guardians had a college degree.

Overall, the study found racial pride 
to be the most powerful factor in 
protecting children from the sting of  
discriminatory behavior. It directly 
and positively related to three out 
of  four academic outcomes—grade-
point averages, educational aspira-
tions, and cognitive engagement—
and was directly related to resilience 
in the face of  discrimination. Prepa-
ration for bias was directly related 
to only one outcome—the sense of  
belonging to a school.

“Our study provides empirical evi-
dence that the longstanding practice 
in the African American community 
of  cultivating racial pride and pre-
paring children to face racial bias in 
society should be considered among 
appropriate and beneficial practices in 
parenting Black children,” said Wang, 
who plans to conduct the same kind 
of  research with Latino and Asian 
American teenagers.

Parents
...continued from page 13

1. What academic standards do you 
use, and what do I need to know 
about them?

2. How will you respond if  or when 
my child struggles in class?

3. What are the most important and 
complex (content-related) ideas my 
child needs to understand by the end 
of  the year?

4. Do you focus on strengths or 
weaknesses?

5. How are creativity and innovative 
thinking used on a daily basis in your 
classroom?

6. How is critical thinking used on a 

daily basis in your classroom?

7. How are assessments designed to 
promote learning rather than simple 
measurement?

8. What can I do to support literacy 
in my home?

9. What kinds of  questions do you 
suggest that I ask my children on a 
daily basis about your class?

10. How exactly is learning person-
alized in your classroom? In the 
school?

11. How do you measure academic 
progress?

12. What are the most common 
instructional or literacy strategies you 
will use this year? ...continued on page 15
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Great Income Property For Sale
 262-266 E. Pike – Pontiac MI 48342                                                                                            

Best Commercial Deal in Pontiac • Land Contract Possible

Make your fortune on this high traffic corner. 3,000 Sq.Ft.. located at 
262-266 E. Pike, 2 Units use one / rent the other. Great for a Convenient 
Store, Small Restaurant, Barber-Beauty Salon, Fresh Fish Market, Social 
Club or Learning Center for children. Includes Walk in Cooler,10 ft. cooler, 
Ice Machine, Pop Machine, Shelving Units, Beer & Wine Cooler, Parking 
Lot across street,.

24 hour Notice for all showing  Contact Agent owner..  

S & W Realty 248-804-8624 - Perry Scott
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Community Events & Activities

Service-connected disabled veterans 
who were impacted by last week’s 
flooding will have an opportunity to 
apply for up to $500 in disaster relief  
funds from the Disabled American 
Veterans (DAV), Oakland County 
Executive L. Brooks Patterson an-
nounced today. The DAV will accept 
disaster relief  applications at the Pon-
tiac office of  the county’s Veterans’ 
Services Division on Thursday, Aug. 
21 from 10 a.m. – 2 p.m.

“We want to make sure we keep our 
promises to our heroes who were 
injured while serving their country,” 
Patterson said. “Thank you to the 
DAV for partnering with us.”

An applicant for the relief  funds 
must:

• Be a service-connected disabled 
veteran, or his or her widow/
widower or dependent

• Show that the request for mon-
etary assistance is substantiated 
by the need as compared to his 
or her resources

• And show that his or her loss 
is not covered by insurance or 
compensated for by another 
relief  agency

The Pontiac office of  the Oakland 
County Veterans’ Services Division 
is located at 1200 N. Telegraph Road, 
Building 26 East. For more infor-
mation on the Veterans’ Services 
Division, go to www.oakgov.com/
veterans. To learn more about the 
DAV, go to www.dav.org.

HELP Available for 
Disabled Veterans 
Impacted by Flood

To the Students
..continued from page 11

For Othello, I asked them to write about 
a time when they were jealous or translate 
a passage from Shakespeare into Ebon-
ics. Kids can prove they’ve understood 
in different ways. I need to know what 
motivates and interests them.

Students appreciated the teacher’s efforts 
to make learning relevant and active, and 
they agreed that such an approach was 
more likely to engage them in school. As 
one said, “If  you have fun, you are more 
likely to remember the material.”

Miss Behrens was adamant, however, that 
the fact that she used a host of  differ-
ent strategies to reach students did not 
mean she adopted differing definitions 

of  success. Indeed, this educator directed 
her professional ire at colleagues who 
accepted a student’s weak effort without 
insisting that the student do the work to a 
high standard. She expressed annoyance 
at some teachers’ low standards: 

We must raise standards and stop worry-
ing about how this looks on paper. I’m 
really appalled by the level of  standards 
of  teachers. Teachers use kids as an ex-
cuse instead of  [seeing] the need to work 
harder.

Such tenacity on the part of  a teacher 
was uncommon, according to one stu-
dent who firmly believed that he would 
have failed had he not been in Miss 
Behrens’s class: 

In English class, the teacher is like what I 
want to have in all my classes. We’ve had 
things in there I’m not used to doing. But 
she say to me, “You are too intelligent 
to stop doing what you working on; you 
are a good person; you have the knowl-
edge to do the work.” She is just a good 
teacher. I still come into her class mad 
sometimes and say, “Aw, come on, I don’t 
want to,” but I know I will have to do it. 
If  I don’t understand it, she will sit down 
and explain it to me. That shows me she 
is really trying to teach me so I can get it 
on my own. If  something is really hard, 
she will stay after school to help. Some 
teachers will just write notes home saying 
I’m not getting it. I like the teacher to pay 
attention to what I’m doing.

Referring to this student, Miss Behrens 
explained how she had gradually pushed 
him to take more responsibility: 

He started out playing with me. He 
would ask to go to the health center, and 
I realized he wasn’t really going there, so 
I called him on it. I called his uncle. He 
was shocked that I took the time to do 

that. Now he knows that I care enough 
about him to stay on him. Then he start-
ed complaining that the work was too 
hard. I’ve found, though, that if  you set 
your standards high, students will come 
up to them. If  I encourage him, he will 
do it. My role is to reassure him, so that 
eventually he will gain confidence.

The teacher summed up her feelings 
about working in a low-income, urban 
environment by decrying colleagues’ will-
ingness to accept limits to their effective-
ness as teachers: 

I am sick of  being singled out as a dis-
trict. We’re an inner-city school, and peo-
ple use that as an excuse to do poorly. It 
makes me angry. The kids do have special 
needs. Every kid does. But I don’t want 
excuses. I want the standards to come up. 
They still need to get an education, and 
I will do all I can to help them get that 
education!

Teaching for Success

We cannot claim that Mrs. Franklin’s and 
Miss Behrens’s students tested better 
than those in the other classrooms we 
observed. All we had to go on were 
students’ testimonials and the fact that 
none of  them received Ds or Fs on any 
assignments in the two classes.

However, we discovered a school in each 
of  the two districts we studied—one el-
ementary and one junior high—in which 
achievement on standardized measures 
ran counter to the prevailing patterns. 
Both had the highest or nearly the 
highest standardized test results at their 
level within their district, despite having 
larger populations of  special-needs and 
low-income students. Notably, neither 
school suffered a gap in achievement be-
tween lower-income and higher-income 
students.

The two schools differed from the other 
schools in their districts in terms of  cer-
tain day-to-day operations. For example, 
the elementary school included every em-
ployed adult in school-based professional 
development activities and pressed nearly 
everyone into instructional duty during 
the school day. The junior high school 
adopted a grading system that provided 
only for As and Bs. Any work below 
B quality received an I for incomplete 
and had to be redone until the student 
achieved a B—on every assignment.

But the most telling difference was that 
in these two schools alone, every teacher 
we talked to (and we interviewed almost 
all of  them) asserted that he or she was 
responsible for student success. The qual-
ities that made their school different from 
the others, they attested, derived solely 
from their desire to act on this belief. 
Like their highly effective colleagues scat-
tered throughout the two districts, these 
teachers argued that they could not alter 
conditions outside school that impinged 
on student performance, but they could 
affect the conditions in their classrooms. 
Using best practices alone was insuffi-
cient; effective teaching meant giving 
students no other choice but success.

Endnotes

1  The research was funded by a grant 
from the U.S. Department of  Education. 
The opinions expressed are those of  the 
authors and do not represent the Depart-
ment’s policy. The research is reported in 
full in Corbett, D., Wilson, B., & Wil-
liams, B. (2002). Effort and excellence 
in urban classrooms: Expecting—and 
getting—success with all students. New 
York: Teachers College Press and Wash-
ington, DC: National 

Parents
...continued from page 14

13. What learning models do you use 
(e.g., project-based learning, mobile 
learning, game-based learning, etc.), 
and what do you see as the primary 
benefits of  that approach?

14. What are the best school or 
district resources for students and/or 
families that no one uses?

15. Is there technology you’d recom-
mend that can help support my child 
in self-directed learning?

16. What are the most common bar-
riers you see to academic progress in 
your classroom?

17. How is education changing?

18. How do you see the role of  the 
teacher in the learning process?

19. What am I not asking but should 
be?
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WORKFORCE  
DEVELOPMENT  
 

 
 

One stop access to all state and federally funded job training programs and services. 
 
 
 

Job Seeker Services 
 

Career Resource Library •  Computer and Internet Access for Job Search 
Tuition Assistance to Gain New Job Skills or Upgrade Existing Job Skills. 

Career Management • Job Placement Assistance  
  
 
   

Business Services 
 

Applicant Recruiting and Referral  •  Applicant Screening • Interview Rooms 
Training Funds  •   Workforce & Labor Market Information and Resources  

Internet Access to Resumes and Job Postings 
 

 
 
 

   
Convenient Oakland County Locations  

   
 
Ferndale:      248.545-0222 

 
Oxford:         248.969-2399 

 
Troy:                    248.823-5101 

Highland:      248.889-0410 Pontiac:         248.276-1777 Novi:                    248.926-1820 
Oak Park:     248.691-8437 Southfield:    248.796-4550 Waterford:          248.682-3417 
 

 
 
 

Funded By 
 

Oakland County Executive, L. Brooks Patterson 
Oakland County Workforce Development Board 

1-800-285-works 
Workforce Development Agency,  State of Michigan 

 
Equal Opportunity Programs/Employer  

Aids and Auxliary  Services Available Upon Request  • TTY 711 or 800 649-3777 


